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While the potential for student artificial intelligence (Al) misuse is new, most of the
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Students complete the majority of their exams and a large number of other
assessments under close sta supervision with limited access to authorised materials
and no permitted access to the internet. The delivery of these assessments should be
una ected by developments in Al tools as students must not be able to use such
tools when completing these assessments.

There are some assessments in which access to the internet is permitted in the
preparatory, research or production stages. The majority of these assessments will
be Non-Examined Assessments (NEAS), coursework and internal assessments for
General Qualifications (GQs) and Vocational & Technical Qualifications (VTQs). This
document is primarily intended to provide guidance in relation to these assessments.
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Al use refers to the use of Al tools to obtain information and content which might be
used in work produced for assessments which lead towards qualifications.

While the range of Al tools, and their capabilities, is likely to expand greatly in the
near future, misuse of Al tools in relation to qualification assessments at any time
constitutes malpractice. Teachers and students should also be aware that Al tools are
evolving quickly but there are still limitations to their use, such as producing
inaccurate or inappropriate content.

Al chatbots are Al tools which generate text in response to user prompts and
questions. Users can ask follow-up questions or ask the chatbot to revise the
responses already provided. Al chatbots respond to prompts based upon patterns in
the data sets (large language model) upon which they have been trained. They
generate responses which are statistically likely to be relevant and appropriate. Al
chatbots can complete tasks such as the following:

Answering questions
e Analysing, improving, and summarising text

* Authoring essays, articles, fiction, and non-fiction

Writing computer code

Translating text from one language to another

Generating new ideas, prompts, or suggestions for a given topic or theme

Generating text with specific attributes, such as tone, sentiment, or formality

Al chatbots currently available include:

e ChatGPT (




The use of Al chatbots may pose significant risks if used by students completing
qualification assessments. As noted above, they have been developed to produce
responses based upon the statistical likelihood of the language selected being an
appropriate response and so the responses cannot be relied upon. Al chatbots often
produce answers which may seem convincing but contain incorrect or biased
information. Some Al chatbots have been identified as providing dangerous and

harmful answers to questions and some can also produce fake references to books/
articles by real or fake people.
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As has always been the case, and in accordance with secﬁion 5.3(k) of the JCQ

General Regulations for Approved Centres (£__—~=// . 2 A fox o oq af
e aE TA L ~f), students must submit work for assessments which is their

own. This means both ensuring that the final product is in their own words, and isn’t
copied or paraphrased from another source such as an Al tool, and that the content
reflects their own independent work. Students are expected to demonstrate their
own knowledge, skills and understanding as required for the qualification in question
and set out in the qualification specification. This includes demonstrating their
performance in relation to the assessment objectives for the subject relevant to the
question/s or other tasks students have been set. While Al may become an
established tool at the workplace in the future, for the purposes of demonstrating
knowledge, understanding and skills for qualifications, it's important for students’
progression that they do not rely on tools such as Al. Students should develop the
knowledge, skills and understanding of the subjects they are studying.

Students must be able to demonstrate that the final submission is the product of
their own independent work and independent thinking.

« Al misuse is where a student has used one or more Al tools but has not
appropriately acknowledged this use and has submitted work for assessment
when it is not their own. Examples of Al misuse include, but are not limited to,
the following:

* Copying or paraphrasing sections of Al-generated content so that the work
submitted for assessment is no longer the student’s own

e Copying or paraphrasing whole responses of Al-generated content

* Using Al to complete parts of the assessment so that the work does not reflect
the student’s own work, analysis, evaluation or calculations

« Failing to acknowledge use of Al tools when they have been used as a source of
information

e Incomplete or poor acknowledgement of Al tools

* Submitting work with intentionally incomplete or misleading references or
bibliographies.

Al misuse constitutes malpractice as d?fined in the JCQ Suspected Malp_ractice:
Policies and Procedures (£ ~=.// . 2. M fax wq afx = “af) The
malpractice sanctions available for the o ences of ‘makin§~a false declaration of
authenticity’ and ‘plagiarism’ include disqualification and debarment from taking
qualifications for a number of years. Students’ marks may also be a ected if they
have relied on Al to complete an assessment and, as noted above, the attainment
that they have demonstrated in relation to the requirements of the qualification does
not accurately reflect their own work.

Examplgs of Al mi_suse cases dealt with by awarding organisations can be found in
A~a » A Al =mapx -~a-~attheendofthisdocument
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Centres should already have agreed policies and procedures relating to assessment
in place to ensure the authenticity of assessments. Centres must now ensure that
these can also address the risks associated with Al misuse.

Teachers, assessors and other sta must discuss the use of Al in qualification
assessments and agree their approach to managing students’ use of Al in their
school, college or exam centre. Centres must make students aware of the
appropriate and inappropriate use of Al, the risks of using Al, and the possible
consequences of using Al inappropriately in a qualification assessment. They should
also make students aware of the centre’s approach to plagiarism and the
consequences of malpractice. Centres should consider communicating with parents
to make them aware of the risks and issues and ensure they support the centre’s
approach.

Centres should do the following:

a) Explain the importance of students submitting their own independent work (a
result of their own e orts, independent research, etc) for assessments and
stress to them and to their parents/carers the risks of malpractice;

b) Update the centre’s malpractice/plagiarism policy to acknowledge the use of
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When marking student work in which Al use has been acknowledged, and there are
no concerns of Al misuse, the assessor must still ensure that if the student has used
Al tools such that they have not independently met the marking criteria, they are not
rewarded. Depending upon the marking criteria or grade descriptors being applied,
the assessor may need to take into account the failure to independently demonstrate
their understanding of certain aspects when determining the appropriate mark/
grade to be awarded. Where such Al use has been considered, and particularly
where this has had an impact upon the final marks/grades awarded by the assessor,
clear records should be kept - this provides feedback to the student and provides
clarity in the event of an internal appeal or the work being selected for moderation/
standards verification.

Examples of how to take into account the acknowledged use of Al tools when
marking can be foundin A~a » B a S 2 S Al *A -l a
/A at the end of this document. -

Centres may determine, after careful consideration of any data privacy concerns,
whether it is appropriate for their teachers and assessors to use Al tools to help
mark student work. Where centres do permit Al tools to be used to mark student
work, an Al tool cannot be the sole marker. A human assessor must review all of the
work in its entirety and determine the mark they feel it warrants, regardless of the
outcomes of an Al tool. The assessor remains responsible for the mark/grade
awarded.



Al

“,‘e x "'e‘-'.t e amy


https://www.jcq.org.uk/exams-office/malpractice/plagiarism-in-assessments---guidance-for-teachersassessors/
https://www.jcq.org.uk/exams-office/malpractice/plagiarism-in-assessments---guidance-for-teachersassessors/
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Identifying the misuse of Al by students requires the same skills and observation
techniques that teachers are probably already using to assure themselves student
work is authentically their own. There are also some tools that can be used. We
explore these di erent methods below.
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When reviewing a given piece of work to ensure its authenticity, it is useful to
compare it against other work created by the student. Where the work is made up of
writing, one can make note of the following characteristics:

e Spelling and punctuation
e Grammatical usage

* Writing style and tone



https://www.jcq.org.uk/exams-office/coursework/
https://www.jcq.org.uk/exams-office/coursework/

h) A variation in the style of language evidenced in a piece of work, if a student
has taken significant portions of text from Al and then amended this

i) A lack of graphs/data tables/visual aids where these would normally be
expected

J) A lack of specific local or topical knowledge

k) Content being more generic in nature rather than relating to the student
themself, or a specialised task or scenario, if this is required or expected

) The inadvertent inclusion by students of warnings or provisos produced by Al
to highlight the limits of its ability, or the hypothetical nature of its output

m)The submission of student work in a typed format, where their normal output
is handwritten

n) The unusual use of several concluding statements throughout the text, or
several repetitions of an overarching essay structure within a single lengthy
essay, which can be a result of Al being asked to produce an essay several
times to add depth and variety or to overcome its output limit

0) The inclusion of strongly stated non-sequiturs or confidently incorrect
statements within otherwise cohesive content

p) Overly verbose or hyperbolic language that may not be in keeping with the
candidate’s usual style.

*Please be aware, though, that Al tools can be instructed to employ di erent
languages, registers and levels of proficiency when generating content.

~However, some Al tools will produce quotations and references.
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Al chatbots, as large language models, produce content by ‘guessing’ the most likely
next word in a sequence. This means that Al-generated content uses the most
common combinations of words, unlike humans who tend to use a variety of words
in their normal writing. Several programs and services use this di erence to
statistically analyse written content and determine the likelihood that it was
produced by Al, for example:

e Turnitin Al writing detection (£ ~=// T B
] £ -an 4/

e Copyleaks (¢ _~mf/ # @& mw 2 # - 7o -aa 4)
e GPTZero (¢ _~=f/ ~ Za . a/)

e Sapling (¢ ~effaie~ x # - 22 -aa 4)

These can be used as a check on student work and/or to verify concerns about the
authenticity of student work. However, it should be noted that the above tools, as
they base their scores on the predictability of words, will give lower scores for Al-
generated content which has been subsequently amended by students. The quality
of these detection tools can vary and Al and detection tools will continue to evolve.
Spending time getting to know how the detection tools work will help teachers and
assessors understand what they are and aren’t capable of.

Al detection tools, including those listed above, employ a range of detection models
which can vary in accuracy depending on the Al tool and version used, the
proportion of Al to human content, prompt types and other factors (such as an
individual’'s English language competency). In instances where misuse of Al is
suspected it can be helpful to use more than one detection tool to provide an
additional source of evidence about the authenticity of student work.

The use of detection tools, where used, should form part of a holistic approach to
considering the authenticity of students’ work; all available information should be
considered when reviewing any malpractice concerns. Teachers will know their students
best and so are best placed to assess the authenticity of work submitted to them for
assessment — Al detection tools can be a useful part of the evidence they can consider.


https://www.turnitin.com/solutions/topics/ai-writing/ai-detector/
https://www.turnitin.com/solutions/topics/ai-writing/ai-detector/
https://copyleaks.com/ai-content-detector
https://gptzero.me/
https://sapling.ai/ai-content-detector



https://www.jcq.org.uk/exams-office/malpractice/
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The JCQ awarding organisations ensure that their sta , moderators and examiners
are appropriately trained in the identification of malpractice and have established
procedures for reporting and investigating suspected malpractice.

If Al misuse is suspected by an awarding organisation’s moderator or examiner, or if
it has been reported by a student or member of the pubilic, full details of the
allegation will usually be relayed to the centre. The relevant awarding organisation
will liaise with the Head of Centre regarding the next steps of the investigation and
how appropriate evidence will be obtained. The awarding organisation will then



https://www.jcq.org.uk/exams-office/malpractice/
https://www.jcq.org.uk/exams-office/malpractice/
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The following are anonymised examples from recent malpractice cases involving the
misuse of Al tools. Please note that although specific subjects are identified in the
examples below, the circumstances described, and the associated actions and
sanctions could be applied to any qualification as appropriate. We have chosen the
following so as to give examples which cover a range of di erent contexts, including
where centres have reported Al misuse concerns and where awarding body
assessment personnel have identified potential issues. The final example is an
example of what can go wrong when word processors have not been correctly set
up for examinations.
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Awarding body: AQA
Qualifcation: A Level History NEA

A centre reported that the teacher for A Level History had concerns relating to two
candidates’ NEA submissions. The concerns were that multiple sections were
inconsistent with other parts of the candidates’ work and the candidates’ usual level
and style of writing.

The centre used Al detection software to follow up on the teacher’s concerns. The
centre’s review identified the following.

Candidate A: The Al detection software identified the work as being highly likely to
have been generated by Al. This candidate admitted using ChatGPT to generate a
guideline for their own work and claimed that they had accidentally submitted the
guideline instead of their own work.

Candidate B: The Al detection software identified the work as being potentially
generated by Al, and likely a combination of Al and human input. This candidate
admitted using ChatGPT for some of the content of their work, for both the
improvement of their own work as well as the creation of entirely new content.

The centre reported both candidates to the awarding body and provided
confirmation that the candidates had been issued all relevant ‘information for
candidates’ documents and that the candidates had signed the declaration of
authenticity to declare that the work completed was their own.

Both candidates were found to have committed malpractice. Candidate A was
disqualified from the A Level History qualification and candidate B received a loss of
all marks gained for the A Level History NEA component.

Awarding body: OCR
Qualifcation: Cambridge Nationals Enterprise and Marketing

The moderator raised concerns of suspected plagiarism in a unit of the above



The other candidate admitted that they had used an Al tool to generate content for
their work but couldn’t remember which sections of work had been their own.

Although the cohort had been told about plagiarism and how to avoid it, there had
been no specific mention of Al tools — despite Al misuse being a form of plagiarism.

Based on the evidence provided by the centre, it was determined that the two
candidates would receive zero marks for the a ected Learning Objectives.

Awarding body: Pearson
Qualifcation: Extended Project P301

During a regular review of work for the purposes of identifying potential Al misuse, a






Having carefully considered the descriptors and the candidate’s work, the assessor
considers that the work is of a high level 3 standard, worth 22-24 marks. However, for
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D.P Explore how the market
structure and influences on
supply and demand a ect the
pricing and output decisions for a
given business.

D.M Assess how a given business C.D Evaluate how changes in the

has responded to changes in the market have impacted on a given

market. business and how this business
may react to future changes.
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E.P, Explore how innovation and E.M Analyse how successful the E.D Justify the use of innovation
enterprise contribute to the use of innovation and enterprise and enterprise hi7gTpM4[busines)10.1 ition

success of a business.

has been for a given business.
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Centres and assessors can contact the relevant awarding body for more advice and
guidance when marking work for a particular qualification.

AQA
Tel: 0800 197 7162

Tel: +44 161 696 5995 (outside the UK)
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Website: T x.; A&/ Zx A
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Tel: 02890 261 200
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Tel: 0191 239 8000
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mailto:%20eos%40aqa.org.uk?subject=
http://www.aqa.org.uk/contact-us
mailto:%20info%40ccea.org.uk?subject=
http://www.ccea.org.uk/contact
mailto:learnersupport%40cityandguilds.com?subject=
mailto:general.enquiries%40cityandguilds.com?subject=
http://www.cityandguilds.com/help/contact-us
mailto:%20customersupport%40ncfe.org.uk?subject=
https://www.ncfe.org.uk/contact-us
mailto:support%40ocr.org.uk?subject=
http://www.ocr.org.uk/contact-us
http://qualifications.pearson.com/en/forms/contact-the-team.html 
http://qualifications.pearson.com/en/forms/contact-the-team.html 
http://qualifications.pearson.com/en/contact-us.html
http://qualifications.pearson.com/en/contact-us.html
mailto:info%40wjec.co.uk?subject=
http://www.wjec.co.uk/home/about-us/useful-contacts/ 
http://www.wjec.co.uk/home/about-us/useful-contacts/ 

